lower. MPI and FCI composites report within-age reliabilities of .95 or higher (excellent), though there are exceptions reported at the lowest age. Reliability coefficients are lower, though still acceptable, with the NVI as compared to the FCI or MPI composites. Substantial detail is presented in the manual relating to reducing item bias and minimized score differences between demographic groups. In terms of validity, the test presents substantial evidence in terms of content, relationships within the test itself, and relationships with other tests. Some criticism was expressed related to two distinct interpretive models for subscales being presented, yet each subscale simply comprising "renamed" versions of each other. Confirmatory analysis shows the KABC-II to measure the same constructs across all age-groups, though models which exclude time-bonuses tended to fit better than when time-bonuses were included.
Additional Points:
• The performance of children from low SES-backgrounds is less affected with the KABC-II than most other traditional measures. Pearson Assessments summarized socio-economic status (SES) study findings, suggesting that the effects of SES correlated .39 on WISC-IV FSIQ, thereby attributing about 15% of variance in WISC-IV to effects of SES, as opposed to KABC-II's 6% (Fletcher-Janzen & Daniel).
• Percentile score tables for low-SES children are presented in Kaufman's Essentials of the KABC-II book. Use of these supplemental scores, purportedly, may help tease-out "ability vs. environment" (Fletcher-Janzen & Daniel, 2006 ).
• The manual clearly states which interpretive model to work from and the models are selected a priori with "fairness" in mind. In general, the CHC model is preferred (and recommended for gifted and talented eligibility decisions, learning disabilities, cognitive disabilities, behavioral-and attention-disorders) except in instances where the MPI is recommended (bilinguals, others whose non-mainstream cultural background may have affected knowledge acquisition and/or verbal background, language disorders, and autism). The Nonverbal Scale only yields a single composite score and is recommended in cases of hearing loss, very limited English proficiency, and moderate-to-severe speech or language disorders).
• When adjusted for Gender and SES, the various mean global scores (FCI, MPI, NVI) by ethnic groups of school-age students studied (African American, Hispanic, American Indian, Asian, and Caucasian) showed very small differences-both within their respective groups (1-3 points) and between the various groups. With respect to the latter, the Asian group scored highest on the mean global measures (SS's=103.4 to 104.6), followed by Caucasians (SS's=101.9 to 102.4). The remaining ethnic groups scored slightly lower, spanning the range from 93.1 (African American NVI's) to 98.3 (Hispanic NVI's).
• When adjusted for Gender and SES, the various mean index scores (Learning/Glr, Sequential/Gsm, Simultaneous/Gv, Planning/Gf, and Knowledge/Gc) by the same school-age ethnic breakdown yielded similar results and fairly small variance: 1. Asian (n=62) index scores ranged from 100.4 (Knowledge/Gc) to 105.0 (Simultaneous/Gc) 2. Caucasian (n=1,356) index scores ranged from 101.3 (Sequential/Gsm) to 103.1 (Knowledge/Gc) 3. African American (n=315) index scores ranged from 92.9
(Simultaneous/Gv) to 99.8 (Sequential/Gsm) 4. American Indian (n=51) index scores ranged from 94.4 (Knowledge/Gc) to 100.1 (Simultaneous/Gv) 5. Hispanic (n=383) index scores ranged from 94.9 (Knowledge/Gc) to 98.8 (Planning/Gf)
• Among comprehensive cognitive batteries for children and adolescents, only the Cognitive Assessment System (CAS; Naglieri) reports differences between White children and African American children that are comparable to the differences found on the KABC-II (Pearson Assessments). Differences between the two groups using the MPI model were 3-points at the preschool level and 7-points at the school-age level. The FCI model showed 5-point differences at the preschool-level and 8-points at the school-age level. Mean MPI scores for African-Americans, Hispanics, and Native Americans come close to the normative mean of 100 even prior to adjustment for SES and Gender, suggesting a fairer assessment of children from minority backgrounds (Flanagan & Harrison, pg. 355).
• Fletcher-Janzen, in 2003, conducted a small study (n=30) of school-age Taos Native American children, comparing their mean scores on administrations of the WISC-IV and the KABC-II. Mean WISC-IV FSIQ was 86.7, while the mean KABC-II MPI was 95.1 (+8.4 points) and FCI was 94.1 (+7.4 points). Readers are encouraged to review the implications of this study and Dr. Fletcher-Janzen's work. This information highlights the effect of SES as a factor in test performance-more so than "race/ethnicity" alone.
• 2009 study published by Brittany Ann Dale (Ball State University) did a profile analysis of KABC-II scores for 49 African American and 49 Caucasian preschool children-matched for age, gender, and level of parental education-found similar performance on the KABC-II's CHC broad abilities and overall mean IQ (the overall mean composite difference between groups was 1.47 points). Profile analysis at the subtest-level had Caucasian children scoring significantly higher than African American children on the Expressive Vocabulary subtest (which measures the CHC narrow ability of Lexical Knowledge). The study supported the use of the KABC-II and for examiners to make interpretations at the composite-level. They suggested that when developing hypotheses based on more narrow abilities, clinicians should be particularly careful when interpreting the Expressive Vocabulary subtest with African American preschoolers.
• • Although the Knowledge/Crystallized Ability subtests must be administered in English, correct responses in other languages are given credit, and the KABC-II provides correct Spanish-language responses and teaching text on the easels and record form.
• Confirmatory analysis shows the KABC-II to measure the same constructs across it's 3-to 18-year range, though models which exclude timebonuses tended to fit better than when time-bonuses were included.
• Correlations of KABC-II FCI scales with their "WJ-III CHC-counterparts" demonstrated relatively weak discriminant validity, suggesting the KABC-II scales purporting to measure parallel WJ-III CHC factors correlated only slightly higher than dissimilar scales.
• Depending on the examinee's age, the theoretical structure of the test changes (number of derived ability factors, specific indexes), and roughly parallels other theoretical intellectual milestones.
• From a CHC-perspective, users of the KABC-II will need to use a crossbattery approach and supplement with outside sources of measuring Auditory Processing (Ga) and Processing Speed (Gs).
• While the standardization's Gifted sample scored significantly higher (p<.01) than the non-clinical reference group (10.1 to 13.7 points higher between the 5 subscale areas, and 13.3 to 15.7 points between the 3 composite structures), the mean scores fell short of traditional "G/T eligibility" standards. Mean scores obtained by the Gifted sample in the
